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Considering the difficulty in learning a seconddaage we need to provide our
students with all the aid possible to ensure thgicess. In order to have a chance at
being successful in their university studies, tluelents must attain at least
intermediate level English. According to the Defehanguage Institute in Monterey,
California and other language experts, it will télke normal Arabic speaking person
65 weeks to go from beginner to intermediate |I&redlish. However, our students
have only 48 weeks to perform the same task. Toerefe must do everything
possible to assist and expedite the learning pso€&se such way is the Learning
Pathway coupled with Formative Assessment.

A statement about the Pathway and why the Pathwaysiimportant

The Learning Pathway is both a teaching tool aledening tool. It is designed for
both the teacher and the student, though its ggelémefit is to the student. It brings
the student into the learning process and makesttitent responsible for their
progress and overall learning.

In the Learning Pathway we provide clearly statedlg or objectives for the students.
We take the normal process of stating only godittl@further by adding the

condition under which the student will be evalusded the degree to which the
students must perform, along with the prior knowledeeded to reach the goal and
then we share all of this with the students in raccete form.

When we do not provide all of this information rbguces a lack of understanding on
the part of the student, a gap in their understandihe lack of a full understanding
of what is required of the student produces muctetpnand fear, not to mention that
it decreases the engagement by the students (Al&#d-Malik 1999).

As instructors we often ‘tell’ the students at begjinning of the semester what they
have to learn. Many of the books we use will hapage or pages which state what
the student will be able to do after they compthebook. So the student knows
where he/she will hopefully end up, but that is @ebugh to engage the student in the
learning process.

Unfortunately, these goals are usually stated ireggd terms and when stated by the
instructor usually verbally and once. The studersinot know how to get to the
objective, which forces the student to be dependerihe teacher instead of taking
responsibility for their own learning. Instead, meed to really share all aspects of
these goals and bring the student into the leanmiagess. This is inline with what
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Barr & Tagg, (1995) said in their articl€hange$ about bringing the students into
the learning process instead of just teaching.

How to use the information with students

One way | have found for sharing the goals, stadgland prior knowledge needed is
by posting them on the wall of my classroom, s¢ tha students had the information
in front of them constantly. We would refer to yhaster almost daily and through
reflection, the students would determine how wetytwere achieving the goals. If |
did not have an assigned classroom, | would phiesé items and distribute them to
the students as a handout at the beginning ofaimester.

| would not assume that the students would guasthid@indout; instead | would refer
back to it often, asking the students to take lathtandout and ‘examine where we
were at’ or ‘Tell me the next goal to be achievédiould ask them to do some self-
evaluation, “Did you learn everything you were soggd to? Can you apply
everything you learned?” This constant reinforcemmah cause the students to
develop the habit of guarding the handout and riefgto it constantly.

It is important to note here that the ‘conditiorteegree and prior knowledge’ should
not to be an individual interpretatiofihis must be a collaborative effort by all
instructorsin a given course to ensure consistency of graddsaccuracy of prior
knowledge. The more explicit the Pathway, the béfte students will succeed
(Barootchi & Keshavarz, 2002; Davies et al., 208drmann & Lewis, 2004).All
instructors should bring their own version of cdiais, degree and prior knowledge
to a group meeting and come to an agreement ag exact conditions and degree,
along with the correct prior knowledge needed tuexe the goal.

At the end of the semester the teachers would agaisider how well the Pathway
functioned; were goals met, were the conditionsaltyt used, were the degrees met,
was stated prior knowledge actually necessary Feten this point, the teachers
would make changes in the Pathway if needed.

The Pathway below is however an individual intetatien, since none of my
colleagues have had experience in developing anirepPathway. It is for this reason
that this paper has been written in the hopestivaie will come to use this learning /
teaching tool.

TABLE 1 — The Pathway for Level C students at Sur @llege

READING PRIOR KNOWLEDGE NEEDED
GOAL READING CONDITION & DEGREE TO OBTAIN THE GOAL
THE \?VTEI_DENT A = WHILE READING - ALOUD OR SILENTLY — THE STUDENT
RECOGNISE ALWAYS RECOGNISES AND USES PUNCTUATION CORRECTLY
THE B = WHILE READING THE STUDENT RECOGNISES AND USES THE STUDENT NEEDS TO MEMORIZE
1| SIGNIFICANCE | PUNCTUATION CORRECTLY 85% OF THE TIME THE DIFFERENT PUNCUATION AND HOW
C = THE STUDENT RECOGNISES AND USES PUNCTUATION
OF o THEY ARE USED
PUNCTUATION CORRECTLY 75% OF THE TIME
MARKS IN | = THE STUDENT RECOGNISES AND USES PUNCTUATION
TEXT CORRECTLY LESS THAN 75% OF THE TIME
Using Formative Assessment to Ensure Success ineidiming Pathway -2-

info@we-develop-leaders.com




THE STUDENT
WILL IDENTIFY
PARTS OF
SPEECH AND
THEIR
FUNCTION IN
A TEXT

N

A = WHILE READING - ALOUD OR SILENTLY - THE STUDENT
CONSISTANTLY IDENTIFIES PARTS OF SPEECH AND THEIR
FUNCTION IN A TEXT 95% OF THE TIME

B = THE STUDENT CONSISTANTLY IDENTIFIES PARTS OF SPEECH
AND THEIR FUNCTION IN A TEXT 85% OF THE TIME

C = THE STUDENT CONSISTANTLY IDENTIFIES PARTS OF SPEECH
AND THEIR FUNCTION IN A TEXT 75% OF THE TIME

| = THE STUDENT IDENTIFIES PARTS OF SPEECH AND THEIR
FUNCTION IN A TEXT LESS THAN 75% OF THE TIME

THE STUDENT MUST HAVE COMPLETED
STEP 1 AND MUST HAVE MEMORIZED
GRAMMARTICAL VOCABULARY AND
THEIR RELATED FUNCTION, WHAT A

NOUN IS, AN ADJUECTIVE, A VERB, AN
ADVERB, A PREPOSITION, ARTICLE,
ETC.

MUST NAVE MEMORIZED WHICH
WORDS ARE NOUNS, WHICH ARE
VERBS. ETC

THE STUDENT
WILL USE A
DICTIONARY

TO FIND
MEANING OF
WORDS

w

A =WHEN THE STUDENT ENCOUNTERS AN KNOWN WORD
HE/SHE KNOWS HOW TO USE A DICTIONARY TO FIND MEANING
OF WORDS AND CONSISTANTLY USES THE DICTIONARY
CORRECTLY 95% OF THE TIME

B = WHEN THE STUDENT ENCOUNTERS AN KNOWN WORD
HE/SHE KNOWS HOW TO USE A DICTIONARY TO FIND MEANING
OF WORDS AND CONSISTANTLY USES THE DICTIONARY
CORRECTLY 85% OF THE TIME

C = WHEN THE STUDENT ENCOUNTERS AN KNOWN WORD
HE/SHE REMEMBERS GENERALLY HOW TO USE A DICTIONARY
TO FIND MEANING OF WORDS AND USES THE DICTIONARY
CORRECTLY 75% OF THE TIME

| = WHEN THE STUDENT ENCOUNTERS AN KNOWN WORD HE/SHE
DOES NOT REMEMBER HOW TO USE A DICTIONARY TO FIND
MEANING OF WORDS AND/OR RARELY USES THE DISCTIONARY

THE STUDENT MUST HAVE MEMORIZED
THE ORDER OF THE ENGLISH
ALPHABET,

MUST HAVE MEMORIZED THE
ORGANIZATION OF THE DICTIONARY,

MUST MEMORIZED AND BE ABLE TO
RECOGNIZE THE PARTS OF SPEECH
AND THEIR USAGE

THE STUDENT

A = WHILE READING - ALOUD OR SILENTLY - THE STUDENT
CONSISTANTLY IDENTIFIES PRONOUNS AND THEIR REFERENCE
(NOUN / PRONOUN AND USES SUBJECT / VERB AGREEMENT

Wg)IhL(jlﬁgnggY CORRECTLT) 95% OF THE TIME
AND THEIR B = THE STUDENT CONSISTANTLY IDENTIFIES PRONOUNS AND THE STUDENT MUST HAVE COMPLETED
REFERENCE THEIR REFERENCE (NOUN / PRONOUN AND USES SUBJECT / STEP TWO AND MUST HAVE
4 (NOUN / VERB AGREEMENT CORRECTLT) 85% OF THE TIME MEMORIZED NOUNS AND PRONOUNS
PRONOUN C =80% OF THE TIME THE STUDENT IDENTIFIES PRONOUNS AND AND BE ABLE TO IDENTIFY THEM WHEN
AND SUBJECT THEIR REFERENCE (NOUN / PRONOUN) AND USES SUBJECT / READ
/ VERB VERB AGREEMENT CORRECTLT 75% OF THE TIME
AGREEMENT) | = THE STUDENT IDENTIFIES PRONOUNS AND THEIR REFERENCE
(NOUN / PRONOUN AND USES SUBJECT / VERB AGREEMENT
CORRECTLT) LESS THAN 75% OF THE TIME
THE STUDENT MUST HAVE COMPLETED
STEPS 2,4 AND
A = WHILE READING - ALOUD OR SILENTLY - THE STUDENT CAN AI?’IEDTEI\#?-:I%GK?I,(\;JVTEIISE\I;E% '\\//IVL'JQSI;—E
CORRECTLY RECOGNISE TARGET GRAMMATICAL STRUCTURE
SIMPLE, COMPOUND AND COMPLEX
THE STUDENT | OF A TEXT 95% OF THE TIME SENTENCES IN PRESENT. PAST AND
WILL B = THE STUDENT CAN CORRECTLY RECOGNISE TARGET FUTURE '
5 RECOGNISE GRAMMATICAL STRUCTURE OF A TEXT 85% OF THE TIME '
TARGET C = THE STUDENT CAN CORRECTLY RECOGNISE TARGET
GRAMMATICA | GRAMMATICAL STRUCTURE OF A TEXT 75% OF THE TIME DEiE"g\’,\IVGL;D%EH.FOL\E/\QIE.::EA;'\PAI;YL;Hls
L STRUCTURE | | = THE STUDENT CAN CORRECTLY RECOGNISE TARGET COMPOUND AND COMPLEX QUESTIbNS
_(I.?ITAAEMMATICAL STRUCTURE OF A TEXT LESS THAN 75% OF THE IN PRESENT, PAST AND FUTURE.
DEPENDING ON HTHE LEVEL APPLY
THIS KNOWLEDGE TO WRITE
CONDITIONAL SENTENTCES
A = WHILE READING - ALOUD OR SILENTLY - IF THE STUDENT
ENCOUNTERS AN UNKNOWN WORD, THE STUDENT IS ABLE TO THE ?ATEA?(ES&ESI;?\]%ALJEXEFLIEIENT
THE STUDENT CORRECTLY GUESS THE MEANING OF WORDS FROM CONTEXT VOCABULARY (STEP 1) TO RECOGNISE
WILL GUESS 95% OF THE TIME, WHEN NEEDED THE MAJORITY OF THE WORDS IN THE
THE MEANING B = THE STUDENT IS ABLE TO CORRECTLY GUESS THE MEANING SENTENCE OR PARAGRAPH
6 OF WORDS OF WORDS FROM CONTEXT 85% OF THE TIME, WHEN NEEDED '
FROM | GF WORDS FROM CONTEXT 759% OF THE TIME, WHENNEEDED | NEEDS THE ABILITY TO RECONISE AND
CONTEXT Ny . USE CORRECTLY THE VAIOUS TYPES

| = THE STUDENT IS ABLE TO CORRECTLY GUESS THE MEANING
OF WORDS FROM CONTEXT LESS THAN 75% OF THE TIME, WHEN
NEEDED

OF SENTENCES AND QUESTIONS -
STEPS 2,4,5
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As you noted in Table 1, the course has assignal$ gohich are normally discussed
with the students, all we did is add the Conditaoil Degree, along with prior
knowledge necessary to achieve the stated goatsisitne Pathway.

We helped the student understand, on a higher &gelvith less chance of
misconception, everything which is necessary tvamt the stated goal. The student
now has a map which shows him/her what they neéshta first, second, third, etc.
They know that they must master certain skills betbey attempt other skills. They
know how they will be evaluated and what is consdegood’.

We have now given the student everything to succEleely have a qualified
instructor, they know where they are going and boget there, they know what is
required to get there and they know the level akedignce they must reach. They
know that there is better chance of performing el they know that they need the
course to do well in the university. When a persoows that they will do well and
they know that they need something the level obgegient rises (Atkinson 1964;
Eccles 1983; Wigfield & Eccles 1992, 2000).

It also serves as a troubleshooting map. If thdesits have problems with one goal
they can look at the pathway, which shows theskiey need to be proficient at
prior to learning another skill. They can use th&drmation to test their abilities and
fix the problem or seek out help (fill the gap). Waeve brought the student into the
learning process and made him/her responsiblén&r learning. We have helped
form learners who “take charge of their own leaghi(Barootchi & Keshavarz, 2002,
p.286), and take responsibility for learning (Davet al., 2004; Hayward et al., 2004;
Kirkwood, 2000; McDonald and Boud, 2003).

Example of the usefulness of the Pathway

For example, a student trying to identify grammaltgtructure (step 5) in a reading
assignment has trouble doing so. Normally what @dwappen? The student would
not participate in the class or wait for the fomsmne else to ask how to identify the
structure correctly or hope the teacher will expigain how to find the correct
structure or if you are lucky the student will cotoeyour office and ask you for help,
but often not. End result the student usually qmesly on that particular section on
the exam.

However, by using the Pathway, we bring the studentthe learning process. We
are referring to the Pathway constantly. We wowdbking the students questions
like, “According your handout, what do you needdentify the target structure?”,
“What part of the Pathway helped you identify theisture?”. Now, the student can
look at the Pathway and sees that he or she nedédweé a firm foundation in the

skills listed in steps 2 and 4 (reflective). Thedgnt knows where to search to find his
or her weakness and hopefully how to correct tresikmess.

Giving a person a destination without giving thenoate or map is of little help.
They may find the destination after much trial @ngbr, but that may take semesters
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or years. We need to produce competent studentsthevefore we need to map out
the complete route.

Imagine again the same student from the exampleealb@ or she only has the goals
stated at the beginning of the semester. There isearning Pathway. He or she can
not identify the grammatical structure of the reoassignment. He or she does not
know how or where to start in order to fix the geoh, what will happen to the
student. Will frustration begin to set in? Coulé gtudent become discouraged,
doubting their ability to handle the material?

Giving students a clear Pathway to Learning impsabeir understanding and
motivation. It allows them be become active pgptdeits in their educatioihis
understanding enables students to reflect on peeformance and then self-define and
monitor a plan toward mastery (Fontana & Fernarid®z; Frederickson & White 1997).

However, though we have stated the Pathway wetilrassuming that the student is
capable of functioning at his/her assigned levelc&®you reach the Year 1 or Year 2
students this may or may not be true. The studeaisor may not have learned all
the prior Foundation English skills necessary. $hate just assume they have? The
teacher must know what they understand and to lekat they understands.

To avoid assuming we can incorporate some prelimiagasessments to test the
student’s readiness to move forward in the coukseeducators we are here to ensure
successes not reinforce failures.

Example of ensuring prior learning

The students probably understand, to some extenprior information or they would
not be in this course. However, we need to assmgsist if they understood, but to
what extent they understood and can use what vesepied to them. Therefore, we
assess the students on their prior knowledge aifitiesbwith questions designed to
provide the teacher with information on which dkils weak and to what extent.
Each question is short and focused on one (1) médo avoid partial completion
and allow the instructor to determine if the objpxhas been met.

|

Competency = without having to think about the

word, automatically recognizes a word as a ] TO What eXtent doeS the Student Understand')

noun

T

|

other clues, notes that a word is a noun

Ability = from sentence structure or ] Though he has passed the prior course, he may not

thoroughly understand or be able to use what he

T should have learned

|

Memorization = definition a noun is a
person, place or thing

% We, as teachers need to know the level of our
students in order to help them achieve their goals

[ No knowledge of a noun ]

To What Extent does the Student Understand
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The teacher will analyze the results to determihatwif any, skills need to be re-
taught and how. From that information the teaclesighs the lesson plans and begins
re-teaching. At every step of the way the teachee-evaluating the students to
ensure that every student understands and caheisedterial to the stated degree of
competency. We can only call what we are doing fifative Assessment” if we draw
the student into the learning process and our alatigtheir efforts enhance the
student’s learning. That is our goal. Let’s loolaatexample...

Assuming that our course begins with identifyingrgmatical structure and proceeds
forward, we can test the first three steps in omple quiz, though the quiz will have
multiple parts. We design a quiz with vocabulanyjchithe students should know and
will have to use, at least at the beginning ofgihesent course. The words are ordered
according to levels. We also add some words whioktpif not all, will not know.

The reason for the words which none will know isrtake sure that the student has to
use their dictionary, one of the skills we are asisgy.

In one part of the quiz, we ask the students ttevaidefinition, in their own words,
of the vocabulary (testing basic vocabulary knogkdccording to level). In another
part we ask them to tell us which part or partspEech the word represents (testing
their ability with parts of speech). We also ték tstudents that if they do not know
the word they should take out their dictionary sk up the word, but should try to
answer all the vocabulary without their dictionéssting dictionary skills).

By observing the number of students who use diaties along with when and ‘how’
they use their dictionary we can evaluate theilitslio use a dictionary correctly. If
we notice that there are difficulties (alphabeticatder not known, does not
understand the abbreviation for parts of speech, @t note what type of difficulty
the students have and the number of students wifer stom that difficulty.

Statement about Formative Assessment and how to uige

In Formative Assessment we look for specific sloiknowledge which the student
lacks (gaps) and then focus our teaching (usingwamethods) to correct that
problem (fill the gap). We are looking at engagihg students in every step of the
learning process. We want to promote self-exanonatieflection, critical thinking
anda history of success on the summative evaluation

In Formative Assessment we are looking for datagnaties and we use the data
immediately to dictate what we need to teach deaeh and to garner ideas on how
to teach the material so that the student can statded and use it properly. Therefore,
once the quiz, stated above, is done we can addngsdictionary problems before
class ends. We can review the steps for usingteodary, use visuals, peer teaching,
small groups working together to look up words aoynber of methods to ensure that
our students have learned and can apply the 8ki#r class we correct the answers
to the vocabulary and note the problems, if any.
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Clearly defined goals, conditions, degree and
prior knowledge needed to succeed If no errors are found, we can

¥ design quizzes, if we have
not already done so, to assess
Student engagement in learning the next set of steps;
* pronouns, sentence
construction, etc. However, if
there are problems we note
the exact difficulty and
analyze the best possible
method or methods to re-

Formative Assessment

Varied Balanced Adjustment of teach the material.
approaches and teaching
to elicit Descriptive and learning .
information feedback as As stated above Formative
about learning infvaried areshult of Assessment is designed to
orms the . "
assessment e_valuate_speuflc skills and
give the instructor usable

information on what the
student knows or does not
know what the student can do
or not do. Formative
Assessment is not for grades,
but for information.

V

Improved motivation and academic achievements
on the part of students

Having said that we look at the quiz and at théed#ht skills we were assessing. Do
the students have a problem identifying many oMieabulary word? Which level
words were difficult? Are there any words whiclaegle portion of the students found
troublesome? Do many students have a problem fgigrgtithe part(s) of speech
which relate to the word? Once we have identiffexigaps in the students’
understanding and/or abilities, we are ready tagdedasses to fill those gaps.

Let us assume that many of the students had agmoidlentifying the part(s) of
speech related to the vocabulary. The next clasgddmegin with a review of
identifying parts of speech to help them becoméigiemt at that skill. Since they
know from the Pathway Chart, that they need thilt gkey will be more inclined to
be engaged in the review.

The instructor has designed his/her lesson andbegiinstruct the students on
identifying the parts of speech of various vocaheta All the while the instructor is
verifying that the students understand and carthesskill which is being taught.
Verification comes through a multitude of channélsgly language, direct
guestioning, group work, peer teaching and refdecto name a few. Until the
students are successful at the present skill, élxeskill is not taught.

Formative Assessment means evaluate the studeqtgefntly on specific points or
skills which they are learning or have just learn&tthen utilizing a quiz format,
design evaluations which will clearly identify sgecskills or knowledge. The
evaluation are not just paper and pencil quizzesy;, are the multitude of forms for
verifying a students understanding and abilityedfgrm and should be done during
the instruction and after to ensure quality of hé@g and retention. At every stage of
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the assessment, note the skills which are low dddeas that problem or problems
immediately or in the next class.

This is where Formative and Summative differ. ¥ thstructor waits until the Mid-
Term or the Final Exam and looks at the test hatség not be able to tell which skill
was lacking to perform well and there is no timgdoback and fix the gaps in the
students’ learning. Plus the instructor normallgsiaot have access to the test to sit
down and tear apart the tests to discover whidlsskie lacking and where along the
learning process the student stumbled. For thsore&ormative Assessment is
frequent assessment; daily, after each new skitiformation is taught, at the end of
the lesson to ensure that the student can contisndifferent skills to produce a
higher order of knowledge or a higher degree of petence.

In a relatively short time we have ensured thatstiidents are at the correct level and
that all prior knowledge and skills are functionimgperly. Though we spent some
time evaluating them, that investment in time waly huge dividends during the
course when you can move quicker through the netenmahwithout having to repeat
information which should have been learned in peeels.

As you noted we incorporated Formative Assessnmetiite evaluation process, in fact
the evaluation process is Formative Assessmenm&tore Assessment is evaluating
people to note the exact skill which they lack (gapd help them to learn that skill
and become competent at that skill (filling the )gap

Most teachers give homework and quizzes, but usoally place a grade on the
assignment. We are missing a wealth of informatvbich could change a failing
student into a passing student. Every homeworhk ispgportunity to evaluate our
students and learn their weak points and designélkeclass to repeat information if
needed. Every quiz is an evaluation which can led s assess the strengths and
weakness of the student and for redesigning osofes Often, we miss valuable
opportunities to improve our students.

It is time to turn all of our homework assignmeint® true learning assignments.
Design the homework to assess a particular skilig)very clear about the skill(s)
you are evaluating. As soon as you receive the wodtuate it for errors. Note the
errors and prepare the information for your neassl

This in itself will change your students. All ofetlstudents know that the college
requires the teachers to assign 2 hours of homeparkeek. They have heard that it
is used for practice to make them better. Howawamny of the students look at this
homework as duty while others look at it as a boraled some will not do it. The
homework has no meaning to them.

If the instructor is assigning meaningful homewarid clearly stating the reasoning
for each assignment, the students’ perceptionstalit to change. As the students see
that the homework was used for a valid reasoreir bpinion, they will become
engaged in the process. Now the homework is ngtfonlpractice, it is to find
problem areas in their learning and correct thesasa Now it has meaning.
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The same is true for all the quizzes that we presetiie students. Each question
must be specifically designed to assess a cetdimaich has been taught. It must
also be designed to assess a certain level of stadeling (memorization, application,
etc.). You may design a quiz which will test thdlskut at every level of
understanding. Again, as soon as the quiz is cam@ealuate the quiz and note the
problem areas and design your next class basdteatata you received.

We will continue this same process throughout tite#ecourse. At each step of the
Learning Pathway we will perform evaluations, mmtd grade (though at times it is
used to assign a mark or grade), but to evaluatsttident’s ability to apply what
they have learned. If there are any gaps in thdesitls learning we fill that gap
before proceeding to the next step.

Advantages of using Formative Assessment

Now | know that some may say that this processaditne consuming, however |
wish to prove that in the long run it will provestar and more efficient. Some will
say that the teacher will not be able to covettadimaterial by the Mid-Term and
Final Exams. Assuming that it is true that they nahcover all the material, which
from experience | have found that it is not truat, &ssuming that it is true. The
information which the student’s did learn, theyriesd completely 100%. If we only
covered 80% of the assigned material prior to ##ere the students will be 100%
competent at 80% of the material and their scoliebeiat least 80%.

Teachers in other classes, who do not use Formasisessment, may cover all the
assigned material, but the students do not knowal@@d can not apply 100%.
Therefore, students in other classes which covalietle assigned material in the
stated time will understand or be competent in drgne from 50% to 90% of each
skill. Hence, what will their score be? The othteidents will have scores from 50%
to 90% with a class average of 70%, whereas thepgiaught under Formative
Assessment will have a class average of 80%. Whibktter? Which will produce
truly competent students?

There is another advantage, which will increasespieed of learning. Many of you
have studied student motivation. You know from ystudies that what a student
believes about his/her abilities affects their eyggaent and effort to study (Bandura
(1993, 1997); Schunk (1990, 1991); Wolters & Paitril998; Zimmerman, 1990;
Zimmerman & Martinez-Pons, 1990). Through Formaf\@sessment we increase
the student’s belief that he/she can perform thkstethat he/she can learn the
material and most importantly that he/she can getiggrades in the material. This
change in the student’s belief system will causestiudent to put more effort into
learning the material which will ultimately increathe speed of the classes.

What really slows down a class? You know the fatg&in when students do not seem
to be able to comprehend the material you are egchihis slowness in the learning
process is caused by lack of thorough understarafipgor concepts or inability to
see where the material is connected to somethssgtleéy know or both. The
Learning Pathway provides the students with a Viswgp showing how one piece of
knowledge is connected to another and how it isitgmt to learn the whole picture

Using Formative Assessment to Ensure Success ineidiming Pathway -9-
info@we-develop-leaders.com



and Formative Assessment ensures that all thergsut®roughly understand all
concept before moving on to the next concept. Thezehe time you lost trying to
get the students to understand would not be lostidyeacher using Formative
Assessment. In the course of one semester how timaeg have you had to slow
down? The teacher using Formative Assessment wanildxperience those slow
downs, would not experience the students fear ®varing, would not experience the
disengagement by students because of poor resalts multitude of other setbacks.
Therefore, the teacher using Formative Assessmeuldwot be behind the rest of
the course, in fact, once in place, the Formatigse&sment teacher would cover the
same amount of material in one semester.

Formative Assessment provides additional beneditstfe teachers and the institution.
Utilizing Formative Assessment, and the data ivighes, allows teachers to monitor
the effectiveness of their instruction and makenges to their strategies and/or
methods if necessary. Additionally, it provideshbtite teacher and the institute ways
to improve curriculum design, goal assignment atutational standards.

Conclusion

The Learning Pathway is a valuable tool for thelstd, the teacher and the institute.
It provides a learning tool for the student, whiah aid not only their understanding
but their confidence as well. It is also an exaglleaching tool, which will give
instructors the opportunity to think deeper abbetsubject(s) they are teaching.
When combined with Formative Assessment the endyatowill be happier, more
content students who develop a history of sucteashers who are happier with the
progress of their students and an institute happitbrits true success rate.

In the 60’s, 70’s and 80’s Formative Assessmenteeasider a theory. The 90’s saw
it come to application stage and over the lastédryit has become common place to
implement this learning process in the schoolsnynyears of experience using these
two tools, | have found that the tools improved sha&lents, the teachers and the
institutes in which they were implemented. My hapthat Sur College will attempt

to use these tools on a wide scale basis to valiti@ir usefulness to the school.
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